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Spea king is the child's first means of social contact . Throughout 
his pre- school years the child is unknowingly involved in conversation 
and discussion. By the time he enters the elementary school, he has 
had many oral language experiences . One of the objectives of the 
elementary teacher , therefore , is to teach the child to converse and 
discuss more effectively. 
Statement of the Proplem. 
There are very few scales and oral samples available for 
determining realistic conversation and discussion in the elementary 
grades. The purpose of this study was to develop oral samples which 
could be used with f acility by the teachers in grades one through four. 
Through the use of samples , teachers may compare classroom work before 
teaching, during teaching and after teaching. 
Definition·. 
Throughout the study the definition of conversation will be 
speaking for the purpose of exchanging ideas. The definition of 
discussion will be defined as purposeful oral communi cation in which 
all the members of a group are exchanging ideas, opL~ions, and 
information. 
S.cooe . 
This study covered t hirty- six pupils in grade one , sixty- four 
pupils in grade two , twenty- seven pupils in gr ade three, and thi rty- six 
pupils in grade four. The communiti es included in the study were 




REVIEW OF RESEARCH 
INTRODUCTION 
Sterling11states that the goal of language today is not as it 
was in the past, merely the acquiring of a gr eat many facts about 
language. Language is a mode of communication; it is a vital living 
factor in all experiencing and living , not a dead, static body of 
facts. It is a changing, functioning medium for interpreting life and 
communicating thought , not a set of unchanging rules. It is important 
that teachers realize the varying and changing nature of language . 
Language does not grow and deve lop from a prescr±bed set of rules; 
rather, rules are evolved because language has grown in a certain 
direction. "The modern school," says Hildreth,,g/ 11makes every attempt 
to give meaning and purpose to language . The thinking side is stressed 
rather than mechanical perfection in gr ammatical usage. " 
"Think of the waste of time when children spend long periods on 
lengthy pencil-and- paper exer~ises on usage ! What are they learning? 
1/Edna L. Sterling, "The What , When , Where , How of the Communication 
.A:f'ts ," Education, 72 :1,.58- 461 , March, 1952. 
£/Gertrude Hildreth, Learning the Three R's , A Modern Interpretati on, 
Minneapolis: Educational Publishers , Incorporated , 1950 , p . 50. 
Not too much correct usage, I am sorry t o say," ihforms Dawson;l/ 
"instead, they are l earning what <fio do ; or, in ot her words, they ar e 
mere l y gaining skill in filling in blanks or crossing out a word in 
two a lternate forms. " Dawso~/cont:inues to say that only t hose 
pupils who have revealed a need for practice are given drill, with 
stress on oral repetition and use . 
Response . 
Strickland ,2/who believes that language and personality develop-
ment are closely r e l ated in children as are language and menta l develop-
ment , remarks that the child who acquires language easily appears to 
find it easy to make socia l contacts , and to be outgoing in his reactions 
and interest s . The chi l d for whom language skills present problems may 
feel ineffecti ve and inadequate , and, thus , he may respond in many 
different ways . Negativism and r ebellion against adult pressures and 
demands may show themselves in the child ' s language behavior. Silence 
may become a means of pr otection from too much criticism. 
Maturation . 
"Maturation i s another consideration in a properly organized 
l?Mildred A. Dawson , "Systematic Versus Inci denta.l Practice of 
Language Skills, 11' Elementary English Review, 27 :28 , Januar y , 1950. 
,g/r.oc. cit. 
2/Rut h G. Strickland , The Language Arts in the Elementarv School , 
Bost on : D. C. Heath and Com~any , 1951, pp . 23- 24. 
4 
program for teaching language skills , 11 says Dawson.J./ SmithY explains, 
I t is as illogical to expect all chi ldren to achieve 
the same s tage of maturity in language at a given age or 
gr ade level a s it is to expect that they will weigh the 
same or measure the same height. So- called minimum essentials 
in language i n so far as the t er m apolies to t he attainment 
of a certain level of mastery of specific elements of 
language by all children in the same grade are simply 
untenable if one accepts development of control of l anguage 
as a part of the general process of the child ' s growth. 
~ercer~/continues by saying that language is dependent upon 
physica l , mental and emotional development , upon the environment of 
children and upon their experiences . Strickland~/adds that t he 
spontaneity of a child ' s use of language is an indication of his 
sense of security . I f he uses speech spontaneously, fluently, and 
clearl y for his age , he is growing in a satisfactory manner . 
Language Patterns . 
"Children bring to school the language patterns and habits they 
have acquired through i mitation of the language used by their family ." 
states Sterling.~ Some children will speak English very well, while 
1/ nawson , op . cit. , p. 27. 
,g/Dora V. Smit h , "Building the Lines of Communication in the 
Elementary School, " The Elementary English Review, 20 :84 , 
March , 1943 . 
,2/I va .A . Mercer, "Oral and Written Expression ," Elementary English, 
22:330 , December , 1945 . 
klstrickl and, op. ci t . , p . 59 • 
.2/sterling , £12 · cit ., p. 460. 
5 
others may use incorrect grammar and/or mix English with a foreign 
language . Heffernan11says : 
Although the child has acquired truly amazing skill in 
oral expression before he enters school, he is still 
growing in power and has need of effective guidance to 
establish acceptable enunciation , good voice quality, 
expanding vocabulary, and to oreanize his ideas into 
sentences and logically related sentences . The quality 
of experience the school pr ovides will determine how 
r apidly the child wi ll develop and how soon he will 
acquir e readiness for more advanced skills in oral 
communication . 
Heffernan~/ adds: 
Studies point to the importance of providing an environment 
for children rich in material and social experiences which 
stimulate them to interact with the materials and with each 
other . In addition to a rich environment which leads 
children to wish to construct and manipulate , to be 
physically active , to share and communicate ideas with one 
another , the emotional climate of the classr oom must be 
such as to give the children the greatest possible freedom 
under sympathetic guidance to use the materials constructively 
and co- operatively. Such an environment stimulates normal 
language development . 
Teaching Objectives . 
DawsonYbelieves that the major objective in teaching language 
to young children is spontaneity , desire and willingness to tal k 
with and to their fellows . The first prerequisite for fluent and 
1/ Helen Heffernan, "Readiness for Oral and Written Expression," 
Elementary English Revie\v, 27: 249 , April, 1950. 
~/Ibid . , p. 250 . 
lfMildred A. Dawson, Teaching Language in the Grades , Yonkers- on 
Hudson, New York: World Book Company, 1951, pp . 158- 159. 
6 
unrestrained expression is an abundance of experience that will provide 
plenty to talk about. Training for language skills will become 
increasingly definite through the primary years; and eventually pupils 
should consciously try to attain currently set- up standards in regard 
to clear-cut sentences , enunciation , sticking to the point , and 
interesting content. They should gradually become self- critical so 
that sponaneity will be tempered by an effort to improve weak points , 
hold themselves to brief talks , with consci ous effort to utilize good 
sentences to narrow the topic , or to pr esent their ideas in or derly 
sequence . "When children are guided to explore the problems inherent 
in thei r own developmental taske , tt continues Shaftel1/"they learn 
1) To use language to share experiences vital to t hem. 
2) To express feelings so that ot hers may understand 
and sympathize. 
3) To define problems and consider the consequences of 
alternative solutionsl 
4) To generalize from these explorations for future 
action. " 
Parkey states : 
No longer is it adequate to teach the proper 
articulation of the sounds of language. Children must 
gr adually attain an understanding of the power of words 
as they are used in ordinary life situations and as they 
are used in or dinary life situations and as they influence 
thousands of people when broadcast on radio and television. 
Y George and Fannie Shaftel, t'Language Plays a Role," Elementarz 
English, 27 :305 , May, 1950. 
,g/Margaret B. Parke , "Childr en 's Ways of Talking and Listening ," 
Childhood Education, 29 : 223 , January, 1953 . 
7 
Today's children must learn to listen attentively, to 
analyze the spoken word critically, to question, and to 
accept i deas cautiously. 
Formal and Functional Approaches . 
Saltllsays that t here are two approaches to teaching language : 
formal instruction and functional instruction. Both of these 
approaches are being used today . In the formal approach , language work 
is conceived as a set of rules to be learned or remembered . Teachers 
who use this approach usually set up separate periods in the daily 
schedule when work is concentrated on learning the rules of each 
particular phase of language. There will be oral language time when 
children learn about how they should talk. Other times children 
are expected to be quiet and speak only when called upon . The 
subjects which the children speak about in the language periods , the 
content, and the length of the talks, are suggested by the textbook 
or the teacher. Usually one phase of the oral language is attacked 
or emphasized at a time . To this, the main criticisms are: 
1) Unless extreme care is exercised, pupil interest is at 
a very low ebb. 
2) Teachers and children lose sight of the fact that language 
is a tool for conveying ideas. 
J) Often, too~ the teachers stress perfection to such an 
extent that the children f ind themselves unable to 
live up to this purist point of view and discouragement 
ensues. 
17 Edna D. Salt, "Language Instruction. Formal versus Functional, " 
Childhood Education , 26 : 126- 127, November , 1949 . 
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In the functional approach, the skills are not learned as 
separate subjects but are learned in relation to each other . Much 
more indi vidual guidance and instr uction are necessary. Recogniti on 
is given to the fact that children of any one age level vary greatly 
in their language ability and that this diversity of ability and 
need cannot be met by having every child in the group do the same 
thing at the same time as in the formal appr oach. Language in the 
functional approach functions all day long in everything the children do ; 
it is not established as an isolated period . I t is this functional 
approach with which the writers are concerned and of which the 
writers approve . Dawsonl/also states that throughout the day the 
modern schoolroom provides a setting for a constant interchange of 
ideas as the pupils learn together . Language activities are , 
therefore, all- day- long social experiences which cannot be limited 
to a single period within the school day. 
CONVERSATION 
Conversation constitutes the most fundamental speaking ability 
in modern life. Conversation is one of the first language experiences 
the child encounters in s chool. Therefore , instruction in con-
versation is necessary at all grade levels. 
1/Mildred A. Dawson, Teaching Language in the Grades , Yonkers- on-
Hudson, New York: World Book Com?any, 1951, p. 152. 
9 
Throughout this chapter conversation will mean talking together 
for the purpose of exchanging ideas . According to Rasmussen11children 
should lea rn early that conversation is not jabbering and t a l king all 
the time. Talking is saying words; conversation is conveying ideas . 
Brown and Butterfiel~say that it is necessary that the child 
know certain things about conversation. The child must try to make 
himself heard and to make his meaning clear . He should realize the 
t eacher is correcting his bad errors in speech for his benefit not 
just to embarrass him. 
According to Edwards.2/in the primar y grades there are only three 
objectives that children should keep in mind when they are t a king part 
in conversation. Fi rst , they should tell something others enjoy. 
Second, they should listen poli tely and ask questions only after the 
person has stopped talking. Third , they should speak clearly and 
distinctly . 
McKeeYsuggests that the following standards be used as a 
basis for primary grade conversation: 
11 1. Everyone should be given a chance to talk. 
1/carrie Rasmussen, Speech Methods in the Elementary School , New Yor k: 
Ronald Press Company, 1949, pp . 122- 123 . 
,g/Dorothy L. Brown and Marguerite Butterfield, Teaching Language in the 
Primary Grades , New York: The MacMillan Company, 1941, p . 9 • 
.2/nr. Phyllis 0. Edwards , 11Getting to Know Each Other Through Language 
Experiences ," The Gr~de Teacher, 71 : 56, October, 1953. 
! /Paul McKee, Language in the Elementary School , Boston: Houghton 
Mifflin Company, 1939, p . 102. 
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2. Only one person speaks at a time . 
3. Everyone listens to t he speaker . 
4. No one should try to talk all the time. 
5 . Everyone takes part in the conversation by telling 
things and asking questions . 
6. Everyone tells things others will like to know . 11 
In addition to the previous points, Strickland1/lists the following 
as objectives in conversation at the intermediate level: 
11 1. When and how to get interesting materials and 
appropriate topics . 
2. How to talk interesUngly. 
3 . How to change the topic tactfully. 
4. Say what is true and reasonable . 
5. Express feelings , likes , and dislikes without 
undue emphasis . 
11 6. How to differ with another point of view tactfully 
and courteQusly • . 
7 . Avoid embarrassing others through attitude 
or speech. 
8 . Draw others out and encourage t hem to participate 
through showing sympathetic interest in what is 
said and asking pertinent questions . 
9. How to use a pleasant, conversational voice and 
manner . " 
In all grade levels Bowden ~ays that through conversation 
children may be taught the use of the sentence. They can learn when 
to use a c9mplete sentence or part of a sentence . The use of a 
complete sentence should not be stressed to the point where the 
conversation becomes stilted or unnatural. However , the children 
should learn when a complete sentence is necessary to make a thought 
I/Ruth G. Strickland, The Lang£age Arts in the Elementarv School , 
Boston: D. C. Heath and Company, 1951, p. 147. 
,g/Florence Bowden, "Conversation and Discussion i n the Elementary 
School , 11 11E1ementary English , 24:293- 302, May, 1947. 
11 
clear. Speech skills , word meaning , phrasing, and listening skills 
must be stressed during the conversation periods . Situations and 
exercises must be provided where skills will receive some study and 
practice . 
Conversation lessons should be conducted in an informal and 
natural atmosphere . Mercer1/suggests that the teacher participate 
in the children ' s conversations but should not dominate them. When 
children are at a loss for words or phrases , the teacher should 
help them to express themselves . 
When the teacher first introduces conversation lessons to her 
class, she only teaches a small group at a time . She usually acts 
as the leader. Later on as the childr en realize that good conversation 
takes place when everyone has a turn to speak, the teacher can have 
pupi l leaders . 
Authorities differ as to whether or not there should be initial 
instruction in goals , ways , and means in developing good con-
versationalists . Bowden2/feels that the initial planning is necessary 
and gives the following steps that should be used . 
11 1. Talking with the children about the meaning 
of conversation. 
2. Talking with them about the occasions when they 
use conversation. 
3. Giving the children sample conversations 
from textbooks or storybooks. 
11rra Mercer, "Oral and Written Communication," Elementar.v English, 
22:331, December, 1945 . 
~/Bowden • 
.-o"""p.._ . .... c;,;;:i;,.;,t., pp . 293- 294. 
12 
4. Pointing out to the children what makes 
conversation good or poor. 
5. Talking with the children about topics which 
make interesting convers8tion. 
6 . Scheduling periods for classroom conversation. 
7 . Talking with the children about ways to 
improve the conversation." 
On the other hand, Ti dyman and Butterfield1fsuggest that 
children should be permitted to engage in the activities at once . 
As the conversation period progresses and as interest builds up, the 
time arrives when attention may be momentarily diverted from subject 
matter to ways of carrying on the conversation. It will be observed 
by the pupils that some contributions are better than others and 
tha~ some pupils make their contributions more interesting by using 
certain techniques of conversation . Points appropriate to the grade 
and maturity of the pupils are then discussed and possibly listed 
on the board . The teacher uses his discretion in guiding the 
children to choose a few key points of major importance . The 
enjoyment of the activity, for its own sake, is not to be lost in 
overconcern with technicalities. Properly handled, the instructional 
phase will add to, rather than detract from the enjoyment and 
satisfaction pupils derive from good performance. 
Instruction in the skil ls or techniques of good conversation is 
necessary. The teaching of the skills may occur at the beginning or 
the end of the activity, but it must be there. Through the instruction 
the children will develop and improve their conversation. 
1/willard F. Tidyman and Marguerite Butterfield, Teaching the 
Language Arts, New York: McGraw- Hill Book Company, Incorporated , 
1951, p . 131. 
13 
McKee1fsays that the r ea lly most important element in conversation 
is to have something to tell. In the primary grades the "show and tell" 
period provides an excellent opportunity for the children to question 
and cooment about what is being shown. 
In the primary gr ades Bowdeng/would have the teacher and the 
pupil work together to develop the standards necessary for good 
conversation. These standards can be listed on a chart as a guide for 
the children to follow in the following way: 
11 1. I will tell something interesting . 
2. I will not talk when another boy or girl 
is talking. 
3. I will not talk all the time. '" 
Cappaz/divides the teaching of skill in conversation into three 
phases . These phases he lists as: 
11 1. Talking freely. 
2. Speaking clearly so that all can hear. 
3. Not interrupting other s ." 
Cappa gives suggestions for teaching the skill through the provision 
of an abundance of experiences that will give many opportunities to 
talk; providing experiences where children work and play together; 
allowing children to contribute in what ever way they can to a 
discussion; creating an atmosphere of willingness to talk; working 
iJ~1lcKee , op. ci'j:;. , p. 99 . 
g/Bowden , op. cit . , p. 
.J/Dan Cappa , 11Teaching 
English, 32:536- 537, 
299 • 
Conversation to Prim.ary Children, 11 Elementary 
December, 1955 . 
14 
out reasons with the children for the necessity of speaking so all can 
hear· haloing children to work out standards which will help them to 
' . 
listen and wait their turn; tape record speaking and playing it back 
for evaluating in t erms of standards; and giving children many 
opportunities to speak to the class and others . 
According to McKee1/conver sation constitutes the most fundamental 
speaking activity in modern life . Therefore, the teaching of 
conversation must not stop at the primary grade level. At the 
intermediate grade level conversation is still the sharing of 
experiences, but the children are taught how they can be better 
conversationalists . They are taught the importance of taking turns, 
listening courteously, how to change a topic tactfully, to spea k i n 
a clear, pleasant voice, and to have something of interest to say. 
Strirlklandz/says that besides these things, the child should be 
taught to express his likes and dislikes without undo emphasis, to 
differ with another 's view tactfully and courteously, and to 
participate by showing sympathetic interest in what is said and to 
ask pertinent questions. 
Sometimes it is difficult for children to think of t hings to talk 
a bout in a conversational lesson that won't lead to discussion rather 
than conversation . McKee2fsays that the following list should help 
ilMcKee , oo. cit, p. 96. 
Zlstrickland, op . cit . , p. 147 • 
..2/McKee, op . cit., p . 104. 
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the teacher and pupil& in finding ideas for conversation: 
"1. Items found in newspapers . 
2 . Recommendation of interesti ng newspaper 
articles, stories, and books . 
3. Information gained from sources outside 
school bearing on topics of study in school . 
4. Poems of particular appeal mentioned in 
reading . 
5 . Stories and anecdotes . 
6. Movies . 
7. Vacation trips. 
8 . Games . 
9. Talks they have heard. " 
The use of the preceding list along with the ideas of the children 
should provide for varied conversational lessons . 
Raubicheck l~ays the following about t opics for conversation : 
Children should be taught t o look for cues in the known 
interests of the other members of the circle - - - the 
good conversationa l leader will ask a question which will 
set the speaker free on these topics: sports, movies , 
theater, books, magazines articles, store displays , 
airplane models , new games - all should be utilized as 
topics for conversation. 
Then Raubichec~/points out another conversational pr actice 
which must be developed when she says : 
Having set out the chief topics and having established 
the r ight attitude for conver sation, it is well to give some 
practice in the art of question and answer in conver sation . 
Students should be taught that the simple les and £Q 
which disposes of conversationa l topics without leading 
to something else is poor conversational f orm. They 
should learn that to imply in the answer that the questioner 
is stupi d or illinformed is not good vonversational 
technioue. The question asked should open up new fields 
lltetitia Raubicheck, How to Teach Good Speech in the Elementary 
Schools , New York: Noble and Noble , 1937, p . 224 . 
~/Ibid ., p. 225 . 
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and should keep the conversational ball tightly tossing 
from .one oerso~ to another . No conversation is a 
success which is not joined by a majority of those 
present . Everyone should feel a re sponsibility for 
contributing somet hing . No one should accept the entire 
responsibility for entertaining a group single- handed . 
The teacher can aid the pupils in forming good habits of 
saying somethi ng worthwhile by selecting topics within t he pupils ' 
interests, knowledge , and experience . Topics can be limited t o a 
single phase, a sing le experience , incident, idea , or feeling . 
Pupils can be t aught to avoid the tri vial and sensational. 
Evaluation of the conversation lesson by both the teacher and 
the pupils will show what progress has been made and where the 
improvement is needed. According to Brown and Butterfield1/even 
kindergarten and f irst- gr ade children can form an opinion as to 
whether those who talk make t hemselves heard better now than t hey 
did befor e Christmas or at the beginning of the school year . They 
may also decide whether or not the s tories told by the class are more 
interesting or whether t here is more and better conversation in 
their dramatization • 
. l' he class may also decide what weaJr..nesses are evident and what 
aims need to be most emphasized. This kind of shar i ng of a ims and 
judgments among the teacher and pupils will not only make for 
defini t e progress , but also will lead to the building up of desirabl~ 
attitudes. 
l/Tidyman and Butterf i eld, op . cit. , p . 11. 
The teacher should use judgment in the nature and amount of 
running comment and suggestions for improvement during the conversation 
period. Tidyman and Butterfield.J/ say that occasionally a timely 
suggestion, when an immediate need is felt , is very helpful. Genera lly, 
children should not be interrupted; at the conclusion of a contribution, 
specific suggestions for improvement may be in order, such as the 
correct pronunciati on of a common word or the cor rection of a gross 
error of usage . Possibly having a word or correct for m repeated by the 
chi ld or by the ~lass will not detract from the free exchange of ideas . 
The na ture and amount of incidental practice will be determined in 
considerable part by the temperament of the individual child and class . 
Bowden~feels that in the i ntermediate grades each chi ld should 
keep an individual progress sheet to eva luate himself . By keeping this 
shee t over a period of weeks the child can see the progress he has 
made and where his weaknesses still ar e . The following is an example 
of an individual progress chart: 
11 1. I took part in conversati on today. 
I talked three times . 
2. I inter rupted only once . 
3. I asked two questions . 
4. I r emember ed not to use ands ." 
Evaluation in conversation is necessary . This evaluati on should 
be done at all grade levels . The teacher and the class together should 
1/Tidyman and Butterfield, oo. cit., p. 132. 
,g/Bowden, oo . cit. , p. 301. 
evaluate the group activity as a whole , and each chi ld in the group 
should evaluate himself . Through evaluation the progress and the 
weaknesses of the class and the individua l children can be discovered. 
DISCUSSION 
The r ecognition of discussion as an ever- increasing important 
phase of the oral language curriculum, has long been accept ed . 
According to one author ity, "Discus sion is an integr a l part of 
c lassroom living ." 
Discussion is purposeful , o~al communication, in which all the 
members of a group exchange ideas , opinions , and information, 
revolving around a specific topic. It has been found that best results 
are obta ined when children participate in small groups of not over 
six partici pants . According to BarnardJ/"It is necessary in 
r ecitation or class discussion for ell the students to hear what the 
others are saying . To do this , if possible , it is best to seat 
students in a semi- circle so that the stimulations of f acial expression 
will add to the meaning ." 
Discussion lends itself to any and varied topics . BarnardY 
suggests "Nature study, news events, and soci al studies . 11 
Careful planning is necessary by the teacher if substantial results 
1 Ya. H. Barnard, "Speech in the Elementary School ," Chil dhood 
Education , 11:271 , March, 1935 . 
Y rbid . , p. 274. 
19 
' . 
are to be achieved in discussion. Tidyman and Butterfield1fstate , 
ttPlanning in discussion takes the form of listing key questions to 
stimulate and guide the thinking of the class • • Not many key 
questions are required, possibly only three to five for a lesson." 
McKee~sserts: 
Each class should utilize various concrete activities 
in which conversat ion and discussion form an important part 
• • • • Nothing should be done to discourage suitable and 
appropriate conversation among children at times when such 
discussion should be carried on in the interests of good 
teaching. 
Baxte:rJ/agrees : 
Discussi on is often used even by young children as 
a means of communication and influence . That is, a 
problem or problematic situation comes to attention. 
Perhaps several children want the same material , or they 
cannot agree on a game to play. Then discussion, in 
which various viewpoints are made clear, is a valuable 
language technique. It is especially valuable when the 
people r eally concerned talk to the point where they reach 
agreement, or achieve a plan of action. Much of the 
value is lost , when a dominating personality, either the 
teacher or another child, directly or i ndirectly prescribes 
the line of action. 
Backus~ maintains : 
JJTidyman and Butterfield , .:.O, ~;,P.:...• ...;:c;.::i:;.;;t . , p. 138. 
~/McKee, op. cit . , p. 98 . 
lfBernice Baxter, Gertrude M. lewis and Gertrude M. Cr oss , 
The Role of Elementary Education, Boston : D. C. Heath and Company, 
1952, p. 37/, .• 
~/Ollie L. Backus, Speech in Education , A Guide for the Classroom 
Teacher, New York: Longmans , Gr een, 1953. p . 245 . 
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In answering questions, the child has only the 
res:9onsibiU ty of speaking when he is asked to do so. In 
answering questions , he assumes some in:i.tiative in group 
activity , but is concerned chief ly with his own train of 
thought . In making class contributions , he assumes 
initiative and accepts some responsibility , enriching the 
thoughts of others . In discussion , he must acce9t the 
greater responsibi lity of contributing to r eflective 
thinking on the part of the group toward the solution of 
some problem. 
Sherwood]./ makes the same point . 11A successful discussion 
means cooper ative thinking , talking , and acting ." 
She further states :,g/ 
Educators are responsible for teaching chi ldren to 
accept responsibility as a part of their total development . 
The leader should encourage all member s of the group 
to participate . He should also know when to raise 
questions, and be able to summari ze from time to time . 
The teacher should take the attitude that she asstwes 
that the group can accept responsibilit y . This gives 
the children confidence . 
Henry21agrees with Sherwood . 
Any teacher knows that the voluntary contributions 
usually made i n a class discussion comes from only a small 
percentage of the members of the class • • • • If the 
class discussion is to be a teaching tool rather than a 
testing device • • • • all the members of the group must 
1/Gladys F. Sher wood, 1•Guides to Discussion i n t he Middle Grades ," 
Elementary English, 29 : 206, April , 1952. 
~/Ibid. . , p. 206. 
2/ Nelson B. Henry, 11 Teaching La~uage in the Elementary School, Part I I , 
National Societv for the Studl_of Education, t he Forty- Thir d Yearbook 
1944, p . 257. 
teke part in discussion by telling important things and 
by asking good questions. To gain this end, each member 
needs to develop the feel i ng of responsibility for taking 
part . 
Tidyman and Butterfieldl/give the following steps as a guide to 
teaching oral discussion: 
First the pupils must become conscious of a present, 
worthy occasion, a problem stated by the teacher or by 
the pupils . The problem, of course, is not bluntly 
announced as the work for the period , but is allowed t o 
grow out of a consideration of facts and issues in which 
the reality and significance of the problem are sensed. 
The problem is defined , if necessary. Second , the pupils 
begin the discussion of the problem. If the discussion 
proceeds satisfactorily, it is allowed to continue ; but 
if not , the teacher calls the attention of the pupils to 
the cause of difficulty and leads in considering means 
for improvement. Possibly r ules or standards are set up • 
• • , Third , the pupils consider their own performances , 
past or present, in terms of the standards; they select 
one or two for emphasis , and they prepare for further 
participation, using the standards as gui des . Fourth , 
the pupils again engage in discussion , now attending to 
specific goals as well as to furthering the discussion. 
Fifth, reevaluation is made in terms of progress toward 
the solution of the problem and in terms of individua l 
performances. Sixth, the work is continued in somewhat 
the same fashion in immediately following or in later 
periods, and individual progress in~specific abilities 
and skills is noted and possibly recorded. 
Herrick~/ maintains: 
Although every discussion will be indivmdual and 
there can be no mechanical procedures prescribed , ther e 
is a general design that can be suggested for proceeding 
1/ Tidyman and Butterfield, oo. cit. , p. 137. 
g/Virgil E. Herrick and Leland B. Jacobs , Children and the Language 
Arts , Englewood Cliffs, New York: Prentice-Hall , Incorporated, 
1955, p . 134. 
in discussion: 
1. Discovering the matter needing discussion. 
2. Analyzing the problem. 
3. Exploring various points of vies. 
4 . Extending common understandings . 
5 . Formula ting conclusions . 
Definite rules to be observed should be drawn up by the class, 
such as :Y 
1. State their ideas clearly and independently. 
2. Listen thoughtfully to the ideas of others . 
3. Ask per tinent questions. 
4. Answer questions courteously. 
5. Avoid making speeches. 
6. As k appropriately for clarification of meanings. 
7. Avoid repeating points already made . 
8 . Accept , honestly and gr aciously, superior evidence. 
9 . Disagree in a friendly manner. 
10. Speak to the entire gr oup rather than to one's 
neighbors or t he leader . 
11. Appear alert and behave helpfully throughout the 
discussion. 
However, ac~ording to Hockett and Jacobson,Y "Rules may be 
formulated to make the conduct of the discussion effective , but the 
procedure should not be so standardized or formalized that originality 
and spontaneity are repressed." 
~~ckintoshl/points out: 
Following the t r ai n of thought in a discussion is 
1/virgil E. Herrick and Leland B. Jacobs , op. cit., p. 135. 
Y nockett and Jacobson, w~dern Practices in the Elementary School. 
Boston: Ginn and Company, 1938, p. 85 . 
2/Helen K. W~ckintosh , Language Arts for Today ' s Children, National 
Council of Teachers of English, New York: Appleton, Century, Crofts, 
Incorporated, 1954, p. 89. 
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more demanding than engaging in conversation. The child 
learns to listen to avoid repetition of ideas already 
expressed , to help make decisions , or to choose between 
alternate plans proposed. Increasing success in listening 
to discussion is partl~r the result of the child's growing 
maturity and partly the result of carefully guided practice • 
• • • 0 ly with added years and experience can children be 
expectea to listen to and participate in discussions that 
do not touch their lives directly. 
ThonsseJ/states, " The essential constituents of a good discussion 
are (a)ali vely, worthwhile subject, (b) a skillful leader, and (c) 
a well- informed, intellectually responsive group of par ticipants . " 
Henry6/lists the following as the five outcomes of group 
discussion in the primary gr ades : 
111. Beginning habit of participating in group discussion 
and a beginning ability to make suitable contributions 
to it. 
2. Feeling of responsibility for helping to solve group 
problems. 
3. Ability to discriminate between intelligent and un-
necessary questions. 
4. Beginning ability to determine through group 
discussion the desirable steps in an undertaking . 
5. Habit of expressing opinions honestly and fearlessly 
with due consideration for others . 11 
Backus2/agrees. He says: 
Discussion is a technique that is worth mastering, 
both as an instrument of education and as an instrument 
of citizenship . But it cannot be mastered in a few 
lessons or in a casual, occasional practice . Its 
fundamentals should be taught early, and techniques 
of increasing difficulty should be presented as fast as 
the intellectual development of the students permits . 
Practice should be consistent throughout the school year. 
1/Lester Thonssen and Howard Gilkinson , Basic Tr aining in Soeech, 
Boston: D. C. Heath Company, 1947, p. 458. 
~/Henry, op . cit., p. 79 . 
2/Backus, op. cit., p. 248 . 

CHAPTER III 
PROCEDURES USED IN GRADES ONE TO FOUR 
INTRODUCTION 
There was no specific plan of procedure to be used by t he 
various teachers in the teaching of discussion. Each teacher had to 
make her own plans according to the pupils in her grade . This 
depended upon the age of her pupils , their previous experiences, and 
the ma turity of the gr oup . 
There was a noted progression in the standards set up and the 
skills i nvol ved from grade to gr ade . The vari ous gr ades showed 
advancement from the concrete to t he more abstract. 
In the initial di scussion groups the teacher was the l eader. As 
the instruction progressed the teacher's role changed from one of 
leader to that of participant . Ul timat ely, she was able to withdr aw 
completely from the group . 
The fol lowing pages of this chapter wil l show t he procedure used 
in each grade level . 
Qrade One. 
The children in the first gr &de had never recorded their voices. 
Most of them did not even know what a tape recorder was. The first 
grade teacher explained it briefly and stressed the importance of the 
class being very quiet while the tape recorder was being used. It was 
a few weeks before Christmas, and the children were very excited about 
the approaching day. The first gr ade classroom was to be decorated; 
so the first discussion 11How Should We Decorate the Room11 was chosen. 
Five children who were aggressive speakers were asked to participate 
in this initial discussion. The remainder of the class was given some 
work to do. The teacher stepped out of the room to allow for a less 
inhibited discussion. After about eight minutes , the teacher returned. 
The children seemed to be having a difficult time in saying anything. 
The recorder was turned off , and set to replay . ~ Before re~laying the 
t ape, the teacher told the class to listen carefully to see what was 
good about the way they spoke , and what could be improved. Then the 
tape was played back. The chi ldren discovered that there was a grea t 
deal of extraneous noise . This was caused by moving chairs, dropping 
penei ls and whispering. They decided the room had to be more quiet • . 
The children spoke too rapidly; and therefore their speech was often 
unclear. The teacher pointed out that a few children monopolized the 
conversation and often i nterrupted others . She also told them that 
they were not speaking in completed sentences. Then an initial set 
of standards were established . These were thought to be essential 
for the improvement of a discussion: 
1. Talk slowly and clearly. 
2. Do not interrupt another person. 
) . Speak in whole sentences. 
For several weeks after t his the fi r st gr ade teacher worked with 
the children to impr ove these t hings . During Show and Tell periods the 
children were encour aged to tell more detailed accounts of their 
experiences or objects; and i n doing this to speak clearly and in full 
sentences . In language periods , the teacher' showed the gr oup various 
pictures selected from magazines . Some of these ~ invited the children 
to explain what was happening and later, what they thought would 
happen next. Through these methods she stressed the importance of 
c lear speech and full sentences . 
After Christmas the t ape r ecor der was used again. A day before 
it was used the teacher discussed with the class the things they 
had learned about impr oving their speech. She .told them they would 
talk about their favorite Christmas present. On the following day 
another group of five children was selected to di scuss the above 
topic. Again the teacher left the group and re.turned after ten 
minutes . The tape was played back to the children. It was evident 
that improvement had been made in the use of f ull sentences and in 
the clarity of their speech. However, thete were frequent time lapses 
and a lack of continuity between the speakers . The first grade teacher 
explained to the children that when people in a group t alk together 
or have a discussion each one must listen carefully to what the 
others are saying and to comment on it . She decided that at the first 
grade l evel it would be necessary for the teacher to stay in the 
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discussion group and interject questions or comments to keep the 
discussion flowing smoothly. Once again a list of standards was 
established. They were as follows: 
1. Speak clearly and slowly. 
2. Use complete sentences . 
3. Do not interrupt another speaker. 
4. Listen carefully to what the other personssay. 
5. Comment on what others say. 
6 . Use correct forms of speech . 
For the next t wo weeks the teacher worked on getting the children 
to have better listening habits . She played games such as "Simple 
Simon•n in which she often did the opposite of what Simple Simon said 
to do . Thus, to remain in the game the children had to listen, not 
merely observe what was being said. Specific ver bal directi ons were 
given for the correct completion of their work. During language and 
reading time she encouraged the children to comment on what was being 
said without r aising their hands but waiting until the person who was 
speaking had completed what he had to say. She watched carefully to 
see that the children used proper forms of speech and avoided 11ain 1 t 11 
and other vulgarisms. The teacher provided opportunities for them to 
enlarge their vocabulary. Thi s was accomplished during stor y time and 
through social studies . 
After this the tape recorder was used f r equently. Topics tha t 
would be most meaningful and of most interest to the children were 
used. Among t hose were "My Favorite Television Program, u: 11My Plans 
for Vacation, 11 11How Parents Should Punish Children. 11 Most of t he 
children improved greatly in the things that had been learned. The 
continued use of the tape recorder also gave the children opportunity 
to evaluate their own speaking and thus develop better conversation and 
discussion skills . 
Grade Two . - A. 
The introduction of discussion to one of the second grades followed 
the teaching of and the pr actice in conversational lessons. These 
particular childr en had been taught both in first and second grades 
the following skills necessary for good conversation: 
1. Talk so that everyone can hear you. 
2. Talk when no one else is talking . 
3. Take your turn. Do not interrupt. 
4. Listen to what the others have to say. 
5 . No one should try to talk all the time. 
During the month of October the class was divided into groups of 
four or five children . Each group took part in conversational 
lessons. At the end of each lesson the chi ldren evaluated themselves 
according to the above s tandards to see where improvements were 
necessary. In the following lessons the children tried to improve 
their weaknesses. 
At the beginning of November the teacher introduced t he word 
discussion to the class. She explained that discussion like 
conversation means t alking together for the purpose of exchanging 
ideas, but in discussion everyone talks about the same thing . The 
teacher told the class the ski lls that they had learned for 
conversation applied to discussion also . These skills were then 
listed on the board. The teacher added the skill of sticking to the 
topic or point.being discussed . These skills were put on a chart to 
be used as a means of evaluation by the children. The class was 
then told to think about hew they could improve the appearance of their 
classroom, and that day or i n the next few days they would all be given 
the chance to discuss that topic . The class was divided into groups 
of four or five children so that each child would have a chance to 
di scuss the topic . 
The teacher was present during all the discussions. She took 
part in the discussions when the need arose . Following each discussion 
she wrote down where there was a need for improvement . After all the 
discussions took place , the teacher had one child from each group tell 
the ideas that his particular grouo had decided could be used to 
improve the room. This was done , of course, to show that discussion 
is done for a purpose . The clas s decided which ideas they should use . 
During the next language lesson the teacher told the class that 
she had evaluated each group 's discussion according to the skills on 
their chart. The skill that needed to be improved the most was the 
one of taking turns . The children were taking turns, but their. 
speaking was stilted. They waited for the teacher to ask them questions 
and then raised their hands for recognition before answering . The 
teacher exolained that i n a discussion everyone should participate 
and that the speaking, auestioning and ans~ering should go from one 
person to another without the raising of hands. She put the following 
diagram on the board in order to illustrate more clearly what she meant: 
A 
* ! spoke first; Q spoke next; ~ spoke next; ! spoke again; Q spo$e next; ~ spoke next; Q spoke again. 
Again the class was divided into small groups and for the next few 
weeks discussed many different topics . Following each discussion the 
children in the group and the teacher evaluated the discussion according 
to the skills on the chart and the oral language skills they had learned 
for good usage . 
At the beginning of Dece1nber the discussions were done in the 
presence of a tape recorder. The class listened to the tapes and were 
able to find their weaknesses more easily. By using t he tape recorder 
the children could U.sten to each of the other groups' di scussions and 
find out why they were better or worse than their own discussions . 
In using the tape recorder the childr en were able to Hsten to their 
own improvement within a per iod of two or t hree weeks. The t apes 
aided the evaluation of the discussions greatly. 
Through the use of the tapes the teacher was able to point out 
that she was doing a great deal of talking during the discussions and 
that she was acting as the leader of the group . The children tried to 
imorove this weakness and after a few weeks the teacher became a 
participant of the group or was not needed at all. By the end of the 
year it is hoped that pupi l leaders will develop in order to keep the 
dts cussion moving smoothly. 
Grede Two - B. 
At the beginning of the s chool year the language periods i n 
this second gr ade were concerned with the teaching of conversation . 
The class and the teacher had worked together to set up standards for 
evaluating the 9upils ' work in the small conversation groups. The 
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following standards were chosen and were lettered on a chart which was 
placed at the f r ont of the room for reference during these langua~e 
periods : 
We take turns. 
We talk clearly. 
We talk so that everyone can hear us . 
Early i n t he instruction in conversation the concept of t aking 
turns had been developed to mean that the talktng moves around the 
group, cross- crosses in the group , and has no set pattern of movement . 
From these conversation lessons and conversation groups, it was 
quite simple to go into lessons on discussion. The meaning of 
discussio11 was the purpose of the first lesson. A comparison was made 
between the two - conversation and discussion . I t was pointed out that 
they are very much alike , except that in a discussion you talk about 
one thing, or, stick to the point . As a result, the class decided to 
add one more standard to those already set uo for conversation . This 
standard was : 
We stick to the point. 
In the next lesson the difference between classroom recitations , 
which are often regarded as discussions, and a real discussion was 
shown. The reasons for pointing out this difference was to help the 
class transfer acquired skills in conversation groups to discussion 
groups, and to show again that the two are closely related. 
Two diagrams were drawn on the board by the teacher . In the 
firs t diagr am the teacher was shown at the head of the group in 
which she asked a question, called on a pupil, the pupil answer ed 
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the teacher , and then t P-e ~rocedure was repeated. In t he second 
diagram the teacher was shown as a member of the group in which one 
1 
began to talk, someone else talked, another pupil talked , and this 
continued, showing by t he use of arrows how the talking moved throughout 
the group . The diagrams are illustrat Gd here: 
:f~: ~0 







The ouoils were familiar with the second diagram as it had 
been used during conversation lessons which aided in showing the 
relationship of the two. 
The most successful discussions concerned those subjects which 
were of most interest to the pupils ' age and maturity. Class problems 
and class projects were successfully accomplished by the pupils dis-
cussing themselves and offering their own solutions. There was more 
interest and greater effort was shown when the pupils could heln i n 
planning projects , or changes of behaYior. The groups discussed room 
decorations , room behavior, school bus behavior, safety precautions 
I during the winter, and planned several projects for social studies 
activities. 
Sometimes the teacher had to suggest , question, or help the pupils 
summarize in order to keep the discussion moving , but at second grade 
level this is necessary. The teacher did this as a participant and 
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not as a leader. The pupils had to realize that the teacher was 
taking the part of a member of the group and was not a teacher then. 
Otherwise , the pupils would rely on her for approval or disapproval 
and the discussion would become another recitation. 
When t he children had become familiar with di scussions and were 
at ease in the groups the t ape recorder was brought in. There was 
great interest in it because some pupils had been recorded for a radio 
broadcast . The children enjoyed making these recordings because they 
enjoyed listening to themselves . The listening per iod was used as an 
evaluation period. The standards were 6hecked, improvement noted, 
and also , where there was need for further improvement. 
Most of the discussions were carried on without a leader. 
However, there was a pupil whom the teacher thought was capable of 
being a group leader and he was chosen to be the leader of one 
discussion. The boy and the teacher talked first about those things 
whi ch his group would need to dec~de ~~d his r esponsibility to 
accompl i.sh and complete plans. These were written on a paper for him 
to r efer to . 
Although t his type of training is advanced for second grade, it 
serves as good motivation for those pupils who are mature enough to 
handle the situation . 
Grade Three. 
Discussion was introduced to t he t hird gr ade class during the 
first reading groups (four groups of eight seven, seven and five) . 
34 
The teacher gave the same problem to each group individually and noted 
that as soon as she had asked opinions about a special part of each 
story, every hand went up. Each pupil ' s conception of a discussion 
was the same . Now was the time to present the word DISCUSSION and its 
fundamentals to each small group when theory could be immediately put 
into practice . 
The teacher explained, "Discussion occurs whenever a group gets 
together and talks about one subject - thi ngs that have or ar e going to 
happen, opinions about a special topic , or plans for an activity - and 
that group sticks to that particular subject. " It was pointed out by 
the teacher that when these small groups of children or adults talk 
together, it is not necessary to have band r aising . The discussion 
is much better, more enjoyable, more continuous and runs along much 
more smoothly without the hand r aising . As soon as one member finishes 
what he had planned to say, another member , who has something to add to 
or ask about the subject , should continue . If two peopl e begin to talk 
at the same time , one will stop and wait until t he other finishes . If 
a boy and girl start at the same time, i t is always polite for the boy 
to let t he girl speak first. 
The first attempts at this new school experience was e.xpectedl y 
st,ilted; however, hand- raising in small groups had been eliminated. 
During the next few discussions , a child would speak, there would then 
be a pause , and another pupil would add a few sentences . The 
questioning came from the teacher. The next step was to work for 
spontanei ty and less dependence upon the teacher . It was the teacher ' s 
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belief that this would develop little by little as opportunities arose 
for the children to form groups and discuss matters in socia l studies , 
science, planning and r eading. Then many more rules for having a good 
discussion would be introduced gradually when the children felt more 
at ease . 
At the beginning of October, the tape recorder was introduced to 
the class. The children were told that they would discuss as usual; 
however , the only new addition would be a microphone placed on the 
center of the table around which the pupils sat . This microphone would 
pick up the discussion and it would be recorded on to the tape . Now 
the members of the group would have the opportunity of listenine to 
themselves speak as well as sharing their discussion with the remainder 
of the class. In this way, the members and outsiders could listen to 
and comment upon the good and poor points of the various discussions. 
In the hope that no member would feel hurt if he were criticized, it 
was explained that none of us are perfect and the onlyway to correct 
oneself is to have his mistakes pointed out. Each member of the group 
and the remainder of the class would have the opportunity to help 
himself and his friends by pointing out errors in the t aped discussions 
so that each following one would get better and better until finally , 
each child would be able to join any group and help to form an 
excellent discussion . 
During the months of October, November and December, the tapes 
were played back to the class for criti cism. Throughout this period , 
there were many good evaluations made . Examples of these are as follows: 
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1 . The children noticed when a member would monooolize the 
the discussion - soon , this tendency disappeared. 
2. Ears were strained when pupils would mumble , talk too 
softly or too rapidly - in each following recording , 
the speech seemed to improve . 
3. The judges were not pleased to hear someone speaking 
too loudly - the volume of these loud talkers was soon 
lowered. 
4. It was boring to t he children to hear someone speak in 
one tone . They enjoyed listening to pupils whose voices 
would fluctuate and who sounded int erested in what t hey 
were saying . This has helped and is helping some of the 
monotones develop a more appealing voi ce . 
5. It was considered rude when a child interrupted while 
another spoke or when one whispered while someone was 
speaking . As soon as this happened , almost every hand 
in the class would go up. This r udeness was quenched 
right at the beginning of criticism per iod. 
6 . The children did note that as soon as there was a lapse 
in discussion : the teacher would ask a question. After 
a while , various children would begin to ask these 
questions. Little by little, the teacher said less . 
7. When someone would say, mr agree ," or 11 I disagree ," and 
give no r eason for agr eeing or disagreeing , the children 
began to r ealize i t sounded r idiculous to always agr ee 
or disagr ee for no cause . Soon , a reason began to 
follow appr ovals or disapprovals . 
8 . Children always noticed when someone would get off the 
subject . This , after being continually commented upon , 
was soon allevi at ed. 
9. Corrections in gr ammar were made very often and run- on-
sentences were discouraged. 
10. The children could soon begin to tell if the members 
of a discussion were interested in it, or if they just 
spoke because they felt they had to . They r ealized 
which children knew enough about the subj ect to con-
tribute to it . 
11 . Finally, the judges began to note whether there was a 
special reason for the particular discussion - did a 
group of children just want to talk about a spec ial 
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subject, or was there a purpose for the discussion? 
If there was a purpose, was a conc lusion reached ? It 
took until the beginning of January before this last and 
very important point was followed through with much 
success. 
I t was at the beginning of January that the groups ' poor and 
f air dis cussions changed into good and excellent ones . A good deal 
of teaching and teacher- pupil evaluation had gone in to cultivating 
these final worth- while and greatly- improved discussions . The teacher 
could, at this point, send a group of chi ldren out of the room by 
1 themselves and expect the members to hold an interesting discussion 
by themselves. All the teacher did was set up the recorder and wait 
for the children to come back into the room once they had finished 
their discussion. 
Grade Four. 
The idea of discussion was first introduced in the three reading 
groups of the class . Following the Scott-Foresman manual for the grade, 
the teacher sat with the pupils in a group , and acted as leader for a 
fifteen minute discussion period following the silent reading of a 
story. It was suggested that during this time no one need raise their 
hand if they wished to speak, but rather go ahead and talk when no 
one else was t a l king. 
The story which had been read was discussed freely . I ts good 
and bad points were brought out, and it was discovered, as time went 
on, that cer tain chi ldren were allergic to fairy stories, and others 
preferred stories of adventure . The teacher asked questions to bring 
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out the thread of the story, and to help the children to understand its 
implications . The questions and comments, however , were adjusted to 
the abilities of the individual pupils , and everyone was included in 
the discussion. 
The class enjoyed these discussion periods very much. They were 
found to be much more interesting than the formal question and answer 
period which had formerly taken place when a stor y had been read. They 
were also much more revealing . One got to know t he others ' uoint of 
view on many thitl.gs . It became a time of sharing of ideas . 
The next step was to realize that discussion was something to 
cultivate for its own sake and that it was constantly being used in 
daily life. In a language period the class t a lked about what makes a 
good discussion, and finally decided on the following standards : 
1. Keep to the topi c . 
2. Try to have somethiP~ worthwhile to say . 
3 . Speak only when no one else is talking . 
L~ . Be courteous a t all times . 
5. Speak to the whole group rather than to certain individus.ls. 
6. If interruptions are made , say "Excuse me ." 
7 . Share ideas with others. 
8. Listen to others ' points of view. 
9 . Be hel~ful in trying to reach a conclusion . 
10. Speak distinctly. 
11. Use a pleasing voice. 
These standar ds were put on a chart by the teacher , and kept in a 
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conspicuous place for constant reference. 
A tape recor.der had alrea.dy been used in the class to record oral 
r eading of .... . s ,,or1es . so~e songs had also been recorded. The teacher, 
therefore, suggested that a discussion might also be r ecorded . In 
this way the class could judge for themselves how well they had met 
their own standards . 
The discussion gr oups were not larger than six members . At first 
the teacher was a member of the group , and kept the discussion moving 
by inserting pertinent questions at opportune times . Gradually, however, 
the teacher was able to withdraw into the background more and more , as 
the children gained in skill and confidence . 
Each time a recording was made, it was played back to the entire 
class, and evaluated in terms of the standards set up. 
Interrupting was recognized as a common fault, and much effort 
was made to overcome this habit . 
By January, the groups were holding lively discussions on all 
sorts of tonics, with one of their own members acting as leader. 
With continued practice the leaders gained more and more skill in 
keeping everyone to the subject, and i n summarizing points of view. 
Discussions centered around a definite problem to be solved, were 
emphasized. In this way different groups of children gai ned skill in 
solving problems which were common to all , in a friendly, democratic 
fashion . 
The class thoroughly enjoyed these discussions . They learned to 
be much more tolerant of their classmates ' opinions , as well as the 
impOrtance of being e..ble to expr ess their own ideas well. 
Without the tape r ecorder, it would have been impossible fer the 
cle..ss to eval uate their own perfor mance so effectively. 
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CHECK L:!: ST FOR EVALUATING CONVERSATIO!'!S AND DISCUSSIO!':S 
Speech 
1. Could everyone be heard? 
2. Were the voices pleasing? 
3 . Did everyone speak distinctly? 
4. Did everyone pr onounce hi s words accurately? 
5. Did. everyone ' s voice express the meanings of. his words! ' 
6. Did everyone use a suitable rate of speech? 
Social 
l. Were there any interruptions'?.' 
2. Were t he i nterruptions dor..e politely? 
3. Did anyone monopolize the conversation? 
4 .• Did everyone listen poli te l~r? 
5. Was everyone giv~n an opportuni ty to participate? 
6. Did everyone r espect the opinions of other s?' 
7 . Was t her e tactful di sagreement? 
8. Was there a quick, pleasant exchance of ideas? 
Language 
A. Usage 
1 . Was the vocabulary i nt er esting? 
2. Was a var ied vocabular y used1 
3. D:i.d the words used express the meaning the speaker 
wished to convey? 
L~ . Did everyone use acceptable grammar'!' 
a . Were cor rect pronouns used? 
b. Were correct ver b for ms used? 
c . Was use of the double subject avoided~ 
d. Was the double negative avoided? 
e . Were vulgarisms avoided? 
5 . Were run- on sentences used? 
B. Conversational Activity 
1. Was there an exchange of ideas? 
2. Was the conver sation interesting to the parti cipants? 
3. Did the pupils express themselves well? 
4. Did each pupil think before he spoke'a' 
5. Was there a readiness to lead or follow t~e 
conver sation? 
6 . Did the pupils answer the questions asked them? 
C. Di scussion Activity 
1. Did the gr oup keep to the point? 
2. Was t he topic suitable to the gr ade level? 
3. Was the topic interesting t o the childr en'! 
4. Did the pupils express t hemselves well? 
5. Did the group fulfil l the purpose of the di scussion? 
6. Did each pupil think before he spoke? 
7. Was there a readiness to lead or follow the discuss-
ion., 




TRANSCRIPTION OF THE RECORDINGS 
Qrad~. 
The following is a sample of a discussion before any instruction 
has taken pl ace. The subject is ~unishment . 





And I get punished for doing something -- for (um) doing 
(uh) I get punished -- (ah) like that . 
What do you do that i s wrong that you get punished. 
Sometimes I take things . 
You t ake things that~en ' t yours? Do you think that 
somebody deserves to be punished if they take things that don ' t 
belong to them? 
CHILDREN: Yes , Yes - -
EILE~ij : Once I didn ' t come home for dinner and I had to get punished 
by going to bed when my s isters did . 
T&&CHER: What time is that? Is that early? Earlier than you usually 
go to bed? 
EILEEN: It was last year. 
SUSAN: When my brother hits me , I hit him back, and he gets punished, 
and I do too, - - I don ' t ge t punished . 
TEACHER: Do you think that ' s fair? 
SUSAN: 1 cuz you don 't need to hit each other. 
II 
TEACHER: You ' re both wrong , then you both need to be punished, is 
that right ? 
STEVEN: I think I should get puni shed whenever I take somethjng of my 
sister t s and brother' s , because whenever I take something of my 
brother ' s he starts cryi11..g . My sister starts crying too when I 
take something of hers , and I don ' t mean it. And I try to gi ve 
it -- bring it to her , but they don t t t a.ke it when I give it to 
t hem. 
TK~CiiER: They just don ' t l i ke the idea t hat you t ook i t in t he fir s t 
place . 
SUSA~! : Well, I agree with Sandra . I think that it is not being 
nice to t ake somet hing. But when she gives it back to them, 
I think t hey should say t hank you and s t op crying . 
Here the children part icipated more freely. This was r ecorded 
during t he teaching pr ocess . The topic is Television. 
JOID~ : We ' re going to talk about our favorite television pr ograms . 
One of my favor ite televisioh, televi sion ~rograrns is Walt Disney, 
because he has a lot of cartoons and besides he has funny 
characters . 
. . . . . . . . 
PAUL: I like in t he morning t hat t hey have cartoons on Sat urday 
morning from eight t o t en. They have funny cart oons , t he l ast 
one is not so funny i t ' s about Superman. 
TR.A.CHER~ How about you Janice? 
JJHTI CF,: I like Judy Haliday. 
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T~~CHER: Why do you like t hat one? 
JANICE ~ Because they have c:ar.to-ons and puppets. 
TK~CHER : Does anyone agr ee with her? 
TO~~~ : I agree with her . 
GROUP : I agree. 
CHRISTINE: I never watched that before. 
PAUL: I a lways watch it - I agree . I like t hat too . 
Tm·~1Y: I always like Mickey Mouse Club 'cause it has cart oons at the 
end that are funny . 
TEACHER: What makes you l ike funny shows better than other shows? 
JOHN: Because they make you laugh. 
TR~CHER: Do you like any other shows on television besides t he funny 
ones? 
GROUP : ( Interruption) I like • 
TOMMY: I like carnival because they have cartoons and t he little 
Rasca ls . 
CHRISTI~~ : I like Stories of the Centuries , that ' s a cowboy show . 
PAUL: I agree with her , I do t oo . 
TEACHER: How come you like t hose Ski p ? 
PAUL : Because it's it ' s sorta like a cartoon , no a wes t ern . 
TEAC:!-!ER: What about wester ns that make you like to watch them'?' 
PAUL: Yeh! 
TEACHER: Why do you like to watch Wes t erns? 
PAUL: Because my sister and me , we like to watch t hem because of t he 
horses . 
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T~~Ch~: Do you like horses? 
PAUL: We see some real ones up at the camps, and one of t hem sni pped off 
some of Janey ' s , my sister ' s hair . 
'rEACHER: He snipped it off?' 
PAUL: Yes , he just ated it right off. 
TE..t\CHER: Strange. How did he do that? 
PAUL : I don ' t know . Janey ' s just like this , and the horse came down 
like this and he ate it off. 
TEACHER: Does anybody watch anything else on television? 
. . . . . . . . . . . 
TEACHER: Janice? 
TEACHER: Christine , h0w about you? 
CHRJSTHfE: I watch the littl e rascals once in a while because my 
little brother doesn ' t l i ke Stories of t he Century. 
JANICE: I thi nk you can t a ke turns. 
TE..4.CHER: What do you think about taking turns if you have brothers · 
and sisters at home? 
JOID"~ : I think that 1 s nice. 
TOMMY: Me too • 
TEACh"ER: Why do you think that ' s a good. idea . 
TOMMY : ' Cause - so you ' ll be friends and won ' t fight. You won ' t 
fight at anything. 
CHRISTINE: Then you ' ll be able to watch the show you want to watch, 
and then your brother and sister wiJ.l be able to watch t he 
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show that he, they, want to watch . 
JOHN: I like Buffalo Bill Jr ., Jr. 
TEACtffiR: Buffalo Bill Jr. ? 
PAUL: He 1 s on Saturday morning too , at t.he Carnival. 
JOim : (Interrupts) And he has a little sister , Playmedes. 
T~AC~ER: Well , what ' s that about? 
JOHN: I t ' s a cowboy picture -- it' s all about bank r obbers and there ' s 
this man who has a machine and he t aps it on wires . 
In this final discussion t he speech is much clearer and the 
grammar has impr oved . As in the previous discussions , the role of the 
teacher is that of an active partici pant . The pupils discussed Oows. 
JOHN: I went to a f arm and I saw a cow with two stomachs and he had a 
tail with la -- like little strings at t he end; and he -- and 
he had two stomachs and I saw him gobble some food; and he 
didn 't chew it. And then after I saw -- and after I saw him a 
few minutes ago and he was chewing his cud . 
TEACHER: Can anyone tell me about the cow? Row he looks? 
TOH:~1Y: The cow is brown and white . He has horns and he he.s a long tai 1. 
JOA!I'!lJE : (Um) - - sometimes vrhen we come home from my grandmother ' s --
almost every time when we -- when we pass by a farm t here ' s cows 
there . 
TEACHER: Are they all -- excuse me -- are t hey all brown and white ? 
JOAmlE: No . 
T!!dlGHER: Tell me about some of the cows you see. 
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JOAif.NE: Some of them -- most of them are (urn) brown and white , or (urn) 
black and white . 
SUZA}mE: Well, sometimes cows are black and brown and sometimes they 
are white and brown or white and black. 
TEACHER: About their bodies , how are t hey covered , most of them? 
JOffi~ : Most of them have hair all over them; and it's not very much 
like t he hair on their tail. 
TEACHER: No it isn't. It ' s very small , thin hairs. But why is Mr. Cow 
so very, very, important to us? 
SUZA~N~: Because he gives us milk. Nice clean milk and he makes us 
grow nice and strong . 
TEACHER: How often does the farmer have to milk his cow? 
SUZAN;JE: Two times a day. 
TEACHER: Yes , t wo times a day. What must the farmer be very, very 
careful about? 
JOHN : About -- to keep the pail clean and to keep his hands clean. 
And then he doesn 't dxink the milk after he has milked the cow. 
You bring it to a big , a big (um) place where they (um) get all 
the germs out of the milk. Then after they put it into these big 
tanks and then after that they (urn) bring it to the store where 
they put it in bottles and sell it. 
Grade Two. 
The following is a sample of a discussion by Grade II A before any 
instruction had taken place . Note t he constant use of !_and ~ and the 
lack of necessary questioning . The subject is the planning of a 
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Clock Shop . 
1 TEAC:p-;;:R: Today \Ve are going to t a l k about how t o make a clock shop . 
r~iARVP7 : I would -- first , I would make background . 
STEVEN : Then we could make some people out of paper holding c loc l s - -
maybe c lo - - maybe a person wit h a clock with or a pocket watch 
or something in their pockets. 
~flARVIN : I would make a clock Ulre (ah) I woul d take a piece of paper 
and I would take I ' d cut out a r ound ball and I would put 
number s on it . And I would put hands on it wi th lit tle pieces of 
paper. 
JAf..'iES : I would ma ke a clock out of' some paper :9 l ates • . •. . • 
STEVEN: I would make a clock out of paper plates too , -- ma ke hands 
on t hem and maybe if we were going to make electrica l clocks we 
could buy little j i ngle bells and put them on the cl ock -- a 
regular clock we could t ake a oiece of string and have a little 
and make believe we have a ltttle plug and make believe DUt it 
into t he walL 
SUZANfllE : I t hi nl( we should make a gra11dfather c lock by getting some 
cardboar d and (ah) (ah) put some (ah) pieces (ah) and stick 
t nem t oget her and we could dre.w numbers on t hem . Then i t could be 
like a r egular granntather clock. 
STEVEN: We could make a be.ckgr ound by maybe drawing people buying 
c locks f rom the s tore -- and maybe there could be packages , money, 
and people putting on the wri st watches -- or they could be 
showing someone their new wrist wa tches . 
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r~RVIN : I would meke a backgr -- I would make some paper clocks and I 
would cut -- I would take paper and I would put it like in t he 
store they have windows and like for the shelves -- And I would 
make pictures of the windows -- I would put clocks on t he shelves. 
SUZAN-NE : How would you make it? WhAre would you make it? 
i't4.RVIi'T : We might be able to make a grandfather clock out of pa;,Jer. 
You could ll18.ke a stand in be.ck -- You t ake three pieces of paper 
and paste it together and cut out a shape of a grandfather clock. 
SUZANNE: What color could we make it? 
1 J_o.r-'~ES ~ We could me.ke it brown. 
STEVEN : Maybe if we have some paints we can bring t hem in and paint 
real clocks and maybe we could ma ke circles . If we make numbers 
on them and nice lit tle hands . r~!aybe we can put a Diece of 
wa.xpaper so that it will look like it 1 s shiny and, and liJre a 
rea l -- wetch -- has a piece of glass . 
MJLB.V HT: ~:'"e can make a cuckoo clock by making the shape of it and 
making it r eguJ.ar . 
STZV'~N: The\! paste cardboard he.nds and t ape a uiece of string t o it. 
And somebody would always be pulling the strong maybe very --
almost invisible string -- well it would look like a cuckoo 
clock ticking . 
Here is a sample of a discussion by Grade IIB, when instruction 
had just begun . The excessive use if 1 and ~ was also present; 
however this teaching , although slight , has al l evi at ed tension and has 
i nduced more enthnsiasrn. The topic i s Chri stmas decorations . 
Bo~ton Unf~ersitr 
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STEPHE".r: We can make J'esu.s -- the plece v;here he li Yes . 
J OmT: I know how t o do that . 
EIL~El·:'": And , ( uh), all of us in the room, maybe , could make a pictur e 
of Jesus when he was a little bahy and in his lHtle hay bed . 
. .. . . . . . '"' .. . . . . . 
EILEEN : We could a ll make some Christmas t rees to decorate the room 
with . 
JOHN: I can get a book to show some ideas on that. 
STEPHEN! We can me..ke some Santa Clauses . 
PATTY: I ca~ make Santa's reindeer. 
JOHN: I ca.n Me.l<"e e. s leigh. 
EIT_,Ti;EN: I can mske Santa i.n t he sleigh with his big bag and , ( uh), all 
the eizht reindeer flying t hr ough the a ir. 
STF:PPEN: We could make Santa Cl aus read i ng a book . 
m~BBIE: 'i!e can make Santa Claus making toys . 
JOHN: Or, we could make Santa Claus pai nting the toys . 
EIIh'F;,;: Or , we could make peo9le decore.ting the trees . 
ST'F!P~~EI,T : Or , we could make s ome of his brnv.ni es . 
EIL?,EN: Or , we could make some decorat)ons that go on the trees . 
JCHN: l'fe could make some pr esents to go under the trees . 
~II.5.:E!-I : We could make some snoVJfle.l<es ! 
,T0ill1 : i'ie coult1 make l :i t.t.le box pj c tures with boxes . 
STEPHEili : ~:e could make children playing in the snow. 
EILEEN: We can make a nice big hi ll and (uh) t he chi ldren slide down 
the hill. 
52 
JOID~ : We can make a picture of a great big Christmas tree wit h l ots of 
ornaments and things U ke that on it. 
EIL~;Tt:tr : We could make a picture that the Chr:i stmas tree in th~ dark 
end it is lighted up . 
!'ATTY : V.fe can make some bells to put on the Christmas tree . 
STTI:?ill:iT : ":{e could draw a picture about Santa. Cle.us coming dovm t he 
chi mney. 
JOHN: I ' ve got a book that I can get lots of Christmas pj.ctures out of . 
EILET,:r·T ~ We can me.lre , ( uh , uh,) SElnta Clc.us wit h (uh) te.king the t oys 
out. of the bag at the house , -- :;mtting t hem under the tree. 
PATTY: ~e coul d make ~anta Claus fil lir.gthe stocki ngs . 
EILEEN : We could make t he children taking the s tockings off of the 
( uh, uh , ) chimney . 
J OHN: We can make t he children be just O!Jeni ng the pr esents . 
. . . . . . . . . . . . . . 
TE..M~HER : Any more i deas? 
JOHN: I could make a litt le box pictur e . 
EILEEN: We could make Santa Claus i n t he house waving good- by when 
he ' s going up t he chimney. 
T3..4.CH:<.:R : Haven ' t you forgotten one thing , though? You say you could 
make bells to go on the Chris tmas tree . I know something that 
you could do . Can you thin!c of it? 
JOHN: We can make things that go under t he tree or some t hings li¥e 
ornaments a!'ld things on top . 
T"E~ .  !l..CHER: What would you do with the ornaments if you mE'.de them? 
53 
54 
JOHN: We would hang them on top. 
I Ti~J..CHER: Of what? 
JOHN: The tree . 
TF.AC~R: No one has said to bring in a t r ee . (Undertone) Do you 
thin!( you could bring in a t r ee? 
JOHN: We could have a tree . 
TEACHER: I will let you. I will le t you have a t r ee . 
JOHN: I know how to decorate it f or ornaments . 
EI LEEN: Maybe my mot her has extra stuff - snow - some silver snow like. 
I can get that to put on the tree. 
JOHH : I cen get lots of it . 
TKl\.CHER: I was looking in a magazine the other night and I saw some 
little decorations t hat pr obably could be made and hung on the 
tree . 
J OHN: We could hang - We could make l ike str ings with paper and ha.11g 
t hem on the trees . 
EJLJ<~EN : And we ce.n cut stri..ps like, - cut them ar ound and around e.nd 
leave a little place for t he hook, and we can hang them on the 
tree . 
8TFPEE17 : We can make candy canes and put them on the tree. 
TEACHER: Have any of you got your Chris tmas magazines at home yet'?· 
I ALL : No , no • 
TEAEH3R : Well , you look around among mother ' s magazines that she ge ts . 
Look through them. See il there ar e any i deas for Chr istmas 
decorati ons . 
In this discussion Grade I I A has had one month of instruction. 
1 They are now much more relaxed and are trying to make use of the 
technique of questioning . The children are planning a Christmas ~~ura.l. 
TOMi':TY : I would make churches r inging with bells . - -
SUSAN: I think I would make a church with all smoke coming down on 
it I would make a chimney wi th stockings hanging up • 
.M.A.RVT'i : I would make (ah) a cith with (urn) all snow in the ground , and 
a church e.nd houses . 
TOMMY: I would make ( um) c:!ildren riding down with their sleds . 
DOROTHY: Vfould you make a house top? 
TOMMY: Well , I ' d make a house with snow all over it. 
SUSAN·~ I think you should make a house top -- bece.use it would look 
pretty. 
DOROTHY: I -- I think it would look pretty but I don ' t know what I ' ll 
say. 
TEACHER : What would you use in order to make these decorations? 
1 SUSAN: Color ed paper -- colored paper and I would -- I would get 
some white cotton to make a beard. 
GARY: I would (ah) I would make colored lights and (ah) I ' d put 
candy canes (ah) around the tree. 
TOMHY: I would ma ke a Christmas tree with (ah) lights in the room in 
the parlour with all furni t ure and ever ything in it . 
GARY: What col -- what color lights would you make ' em? 
Tot.I JViY : Well, we could ( ah) there 1 s one thing that you can 1 t make the 
bel ls is black and purple and everything like that. 
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DOROTHY: Why? 
TOMMY: Bece.use they ain ' t Christwas colors ! 
TEACHER: They what~ ? 
TOMMY: I think they' re not . 
GARY ~ I would make people walking on the sidewalk with (ah) ( ah) 
winter clothes on. 
TO~~mr : I think red and gree~ is the best colors for , for Christmas . 
That is the trnth ! There right . 
GABY: Any other colors for Christmas? 
TOMMY: Well , that ' s it , but (ah) t here's no other colors , but that ' s 
rea.lly the most important colors . 
The following discussion was r ecorded after instr uctions had been 
completed in Grade II B. Note the pupil leader and the effective 
spontaneous ~uestioning among the students . Although the teacher 
participated, she was needed only t o heln in summarizing . The subject 
i s trains . 
We should have a diesel. 
JOHN: Okay. How will you -- ? 
TEACHER: Is that all you are going to have on your freight train? 
1 PAUL : In the books we have read the box car came second. 
J OHN: Okay . Josef , do you think we should put the hopper next? 
JOSEF : Yea,h , I guess so . 
J OHN : Teddy, hovr about the oil car? Would you like to draw that? 
TEDDY: Yes, I 1 11 draw the oil car . 
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JOHF: Okay. Hey, Paul , how would you draw the milk car? 
PAUL : I ' d draw like the oil car and maybe somebody could brjng in a 
~hite drayon or something . 
JOHN: I think I know where I can get one of them . Paul , do you know 
that the milk car has two parts? It is not like en oil car, ver y 
much. Stevie , do you know how to dr aw anything else that we 
might want ? 




Let ' s have that ULer. 
Next we coul d put the flat car . 
0 kaylf Paul . 
TK~CHER : Be sure you have all the cars of a freight trai n on your 
freight train. 
JOHN: We could put a box car on. 
TEACHER: Are you sure you haven ' t forgotten any? 
PAUL : We could put a log car on it . 
JOHN: Well , Okay. We coul d out a cat tle car on it . 
STEPHEN: We could put a coa l car on it . 
JOHN : That ' s right, St evie . We need that . 
TEACHER: Is that all? I think there is one car you ' ve forgotten . 
JOHN: We need a tank car . 
TF~CHER : I think you have talked about the tank car - two kinds of 
tank cars . 
TEDDY: I think we should put the refrigerator car on. 
57 
JOHN: Oka~r, Teddy. 
TEACHER: And what car are you going to put last? 
JOF~: The caboose , of course . Now, how will you get your picture7 
Josef, do yuu want to draw the engine? 
JOSEF Okay. 
JOHN: Teddy , how about you for the refrigerator car ? You can dr aw 
that. 
TEDDY: Okay, I can draw that . 
JOHN: And Stevie , you can dr~w the coal car if you want to . 
STEPHEN: Okay. 
JGHN: And let ' s see , I ' ll draw the cattle car . And - and Paul, you 
can dr aw the gondo la, if we have one. 
PAUL: Okay. 
JOHN: And - now, l et ' s see, - Josef , how about you on drawing the bo:i 
car? 
JOSEF : Okay. 
JOHN : And , Stevie, would you like to draw the refrigerator car? 
STEPHEN: 0 kay. 
PAUL: John~ I think there-:: ought to be two people drawing the engi ne . 
JOHN: Well , okay. 
TEACHER: Why do you think two people, Paul? 
PAUL: The engine ' s the biggest thing on it. 
TEACHER: Would you have two engines on i t? 
J OHN: Sometimes , yes . 
TEACHER: You ' re using a diesel , aren ' t you? They don't put on 
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another engine . Do you know what we call it that they put on{ 
They can add as many as they please . 
AI·L: N~~· 
TEACHER: They call those units that they use for all diesela 
JOHN: Well - -
TEACHER: Who will make a good caboose? 
JOHN: I think Stevie would, because I have seen his pictures on the 
wall . They have been very good. 
What will we put in our car? I know we will put somP- cows and 
c:?.tt.le in the cattle car . Paul , do you think we should out 
anybody in the engine? 
PAUL: Yeah. 
JOHN: Okay, but what will he be doing? 
PAUL: He could be just l eaning for ward for a clutch or sornethtng . 
JOHN: Okay. 
STEPHEN: We could put some coal in the coal car . 
JOHN: Well , that ' s where it belongs , Stevie. 
We l l , what about the box car? 
~AUL : We could leave t he door open and put a few boxes i n it. 
JOHN: Okay. And - how about the r efrigerator car? We don ' t need the 
door open on that . 
TEDDY : Well, we ' ll have to put in a backgroQ~d . 
JOHN: That ' s right , Teddy . What will we use in the background? -- I 
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think some mountains would be good with snow on top . 
JOSEF: We could put some trees in. 
JOHN ~ That ' s right . How about , - do we want it to be in the swnmer 
or winter? 
JOSEF: Summer . 
JOHN: Okay, Jowef, have you got a big , long piece of green? 
JOSEF : Yeah. 
JOHN: I know we could all make trees on the mountains , couldn ' t we~ 
ALL: Yes . 
JOHN: ' Cause lots of times they look all green, like gr ass . 
STEPB~N~ Some mountains have snow on the top . 
JOHN: That ' s right, Steve , even in summer they have snow. 
STE?Hlt~N : We can make the sun out . 
JOHN: That ' s right . How about a bl ue sky up at the top? 
PAUL; Shall we make some c louds at the tip? 
JOHN: Okay, Paul . 
TEfl.CHER: Have you pl anned your picture , boys? 
start? 
ALL: Yes . 
Jl..re you ready to 
TEACHER: All right . I ' ll give you something and you can ste.rt your 




The following is a sample of a discussion before any instruction 
had taken place . It was necessary for the teacher to pose questions 
in order to keep the discussion running smoothly. The pupils are 
planning a Cotton Scrapbook. 
PETER: Our discussion today will be "How We Should Plan Our Cotton 
Notebooks ." 
NANCY: I think we should put poems in our notebooks . 
PETER: Well , the first thing~ we should me.ke a lovely folder, and 
we should put in big letters COTTON in the front. And then 
we should make -- then, if we could get enough cotton, we could 
paste little cotton balls around the -- around the co -- around 
the word cotton. 
SPENCER: I don't agree with that. I think you should - - if you get 
enough cotton, I think you should put the - - past cotton on it. 
TONIA: I thought we could take some cotton and make the letters, you 
know, with the cotton and then paste them on. So we could have 
cotton - - we could paste the letters which are in cotton . 
NAJTCY: I agree with you -- I agree with you because that would be 
that would be very good. It would show the cotton - - and it 
would tell you -- and it ' d tell you the word cotton right on it 
in cotton. 
PETER: I think when we put the cotton on, we should be very careful 
because the least l ittle mistake - - it could turn out to be a 




So, we should be very careful when we put that on. 
DDL~~: Well, I think that cotton makes lovely pictures when you paste 
it on right away. 
TEACHER: What are you going to do with the material that you get from 
I
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the sources to which you have '~itten? 
DIP~: ~ell , I have a 'nice idea. 
TEACHER: Yes, Diane . 
DIANE: Well , (ah) - ·- why don't you make a little (ah) material dress , 
and paste it on and then 9ut a cotton head on it? 
TEACHER: That sounds very nice. And what about the concerns to which 
you have written for material about cotton, about the pamphlets 
we are going to get , and the samples which we will receive. What 
are you going to do with them? 
PETER: Well , I think we should plan ahead and get our cotton folder 
r eady for it, so then, when it does come, we can get right to 
work and put in on. And that -- and that way, if we have a 
little left over, we could hang it on the windows and stuff. 
---
Here , after three weeks of teaching the teacher merely had to 
introduce the topic and did not partici pate further in the discussion. 
Note that when planning·an activity the I and~ is not as excessive 
as in the second grade and the sentences are longer. The topic is 
Christmas Decoratj.ons. 
TEACHER: The topic we are going to discuss today will be Christmas 
decorstions . How do you think we ought to decorate our room 
for Christrr~s time? 
DONNA : Cut (ah) -- well, maybe you could (ah) on the thing in Miss (ah) 
papers -- You could make some Santa Clauses , and then we could 
color them and (um) ge t scotch t ape and scotch tape them all 
the way around the front of your desk. 
NANCY : Well, bow will we get the paper? And will we paste it? Will 
we cut out pieces of Santa Clauses and paste it t ogether or will 
we just take one pi ece of paper and color it in? 
COl'lNA: Well, I thought that maybe Mrs . Stein could pr int t hem first , 
and then she could put t hem in that t hing in :ra ss r.ivingstone' s 
r oom, and then we could -- she could run t hem off . 
CORNELIA: For the other school , we had a pattern, and we had our own 
pattern, and we made little ones and big ones -- and then, not 
only that, we had little patterns to make designs on them with , 
and we had plastic that -- so we could make our own plastic 
balls -- real ones -- a pl astic set. 
BRADFORD: Well, I think (um) this Christmas we could put on the --
put on the Christmas t ree -- we could get some pipe cleaners --
r ed and white -- and we could (urn) t wist them around and make 
them like a candy cane. 
CORNELIA: I CICLES. 
I BRADFORD: IC -- candy cane . 
DONNA: Well, maybe my mother would let me borr ow some of her Ding- Dong 
School ones . 
BRADFORD: Amd, maybe , we could make some of this kind that my 
mother , she used to -- she has paper and we, we just put and dot 
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and sone -- then we got a pair of scissors and we (um) cut it --
( mm) a couple of the lines. And, and then we could make it into 
-- then we can put candy in it . 
CORNELIA: Uaybe I could get a star or an angel. 
NANCY: Yes, we are going -- my mother and I and my brother are going 
to string popcorn this year and --
BOBBY: I can bring in lots of balls. I can bring in about 2Q of them. 
In this third sample discussion the children were left completely 
alone to discuss as they wished. There is much more exchange of ideas, 
more constructive thinking, improved grammar and interest. The topic 
is How Should Parents Treat Us. 
NANCY: Let 1s discuss 11How Parents Should Treat Us. 11 
MELI SHA: I think that, (ah) maybe parents , if they knew that we were 
big enough to take care of ourselves , they'd (ah) let us do more 
older things like ironing and so forth . 
PETER: Well, I -- that might be too -- that might be a little too 
hard I think, 1 cuz that is pretty dangerous. You have to be --
MELISHA: Well, you are a boy~ and I am a girl. 
PETER: Well, it doesn't make much difference what you are, it's kind 
of -- it is pretty dangerous . If that iron shoul.d ever drop, 
no telling what could happen. So I think parents should treat 
us good. But, when we do a couple of ba -- wrong things, they 
shouldn't go get a belt or something and spank us just because 
we do a couple of little wrong things. Like, last night, the 
kids went down the cellar and they broke a chair again. So , 
my father got mad at me and I wasn ' t even -- I didn' t even do it. 
So I had to go into WY r oom. Now he shouldn' t have done t hat. 
I think he should have been -- he should have just asked me who 
did it; and he didn't so --
JOHN K: I think that (um) parents should treat us a little nice. I 
think they should ask us how to, to (ah) sweep the floors for 
them and all. 
NANCY: Well, if we did something very very bad, like , we were just 
playing with clay and got a little clay on some of the furniture 
or something -- like some old furniture -- not too old -- but 
say it's not very new -- probably, probably about a month or ago 
or so and we , and we got a little clay on the furniture and , 
well, they just talk to us and tell us not to do it again, try 
not to get it on any of our clothes or any of the furniture and 
things like that. 
RAYEOND : I agree with you. 
JOffi~ K: I agree with you and I think that it's a r eal good idea . 
J OHN K. AND MELISHA SPEAK TOGETHER: 
J OHN K. : I think--
MELISHA: Well, say - -
~~LISHA: that they have -- that they didn ' t keep the room clean and 
they have to, and they -- and their mother has to tell them 
five-hundred times, like my mother has to tell me, and she --
and gets a sore t hroat, well t hen-- it 1 s not funny. Well then 
(ah) I think that she'd have to take whatever we throw on the 
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floor -- all of my do - - we ' d have to take al l of the dolls away 
and then that would be the end. And , maybe, a few months later, 
we could get them back, and maybe we would learn to keep them off 
the floor . 
NANCY: Well, my mother says , 111You t ake out one thing and play with 
that thing and put it back when you' r e finished and then take 
another thing out t o play with. " And, but, if you take out one 
thing , play with it and say, "Oh, I don't want to play with that 
any mor e ," and then take out anotper thing and play with that 
and leave it all over the floor and your bed and your chair and 
throw and make your bed all a mess j ust when your mother made 
it, I I think that your mother shouldn't -- shouldn't make 
your bed, so you ' d have to go to sleep in a messy bed, and not 
pick up your r oom, and take away a couple of your best dolls. 
JOHN K. : And I think (uh) if you (uh) clean up the floor and, (uh) 
do some chores ar ound the house -- I think you should get a 
littl e al l owance like, for instance, 25 cents or somethi ng like 
that. 
NANCY: Well, say, it's Monday, the first day of the week, and you're 
starting your - - you are just starting to work on ~!1onday . So , 
you just -- you get your allowanceever y Monday and you start that 
Monday and you get your allowance the Monday after. I'd say 
you ' d get about a half-dollar if you do a good job -- good work 
for the whole week -
MELISHA: But, if you t hrow all your clothes around and ever ything and 
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don't do very good work you should get only a penny I think. 
NAl\TCY : You shouldn 1 t get anything. 
I JOHlT K.: I agree--
RAYMOND: I think you should have (urn) like (um) have a job for ever y 
day. Like maybe on Monday, vacuum the house ; and Tuesday, empty 
the baskets ; and stuff like that. 
JOHN K.: I agr ee with t hat. That's r eally good. 
In this final di scussion after instruction had been completed, 
most of the aims of the teacher had been r ealized . The children by 
themselves, participated i n an enthusiastic manner, showed organized 
thinking, tactful disagr eement, ser iousness , politeness, good grammar 
and sentence str ucture . The subject is television. 
I~LISHA : Howdy Doody and (um) 
JOHN C.: Pin!wLee.:.r --
R~LISHA: Pinky Lee aren ' t very good for children 
II magazine, some magazine , I forget what it is 
on the ( um) 
JOHN C.: They ar e good for lit tle children like five , four, three , 
two, and one , but any higher than that, I don't think they 
should -- they should watch him. 
~mLISHA: But it said i n the magazine , it wasn' t very good at all, 
that the shows weren ' t, (ab) good but they said that one 
show was very good (ah) Ding- Dong School -- that -- they have 
a psychi I think it ' s a psychiatr ist -- I don't know -- on 
children. 
JOHN C.: If you 're goi ng to study about science , then Howdy Doody 
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is good for you because you know it has lots of puppets on it , 
which you could (ah) wat ch and (uh) see -- see (uh) - -
get an idea of how they wor k them. 
MELISHA: I (ah) don't mind the puppets . The puppets are all right --
but the way they act -- it ' s not right I don ' t think. 
I JERF.Y: No! 
~~LISRA : (Excitedly) Pinky Lee is so wild that he even had a heart 
attack right on the television set. 
JERRY: Yes , I know. 
JOHN C. : I know, but that wa -- that was ju -- he would have had that 
if he was home just relaxing and readi ng the paper. That is just 
something that Nature came along and --
JERRY: YES --
TOM: I agr ee with you, Jerry. 
1 MELISHA: I think that might have been why he was so wild . 
JERRY, JOHN C., TOM: No! 
I JERRY : It couldn 't have been that. 
I 
MELISHA: That ' s what my father said. 
JERRY: It ' s that dancing he does. He does very good dancing. And, 
anyway, and besides, he does tap. 
MELISHA : I don't mi nd that tapping and the games and everything . I 
just don't like -- I don ' t like the way he is so wild. 
JERRY : Well I agree with you Melisha, because he - - he does 
~~LISHA: It is not very good for children to see that wild stuff 
because then t heyill try to do it and hurt themselves . 
68 
JERRY: And -- and he does thi.ngs that I can't do . I -- I know I 
shouldn't try to do them but -- I try to do them, and I just can't. 
I used to watch Pinky Lee, oh, it -- oh, about a year ago . And 
then -- then I got interested in him. He didn't have t he circus . 
Now he is having circus acts. I think he is getting better now. 
But, t hanks to (um) Mickf Mouse Club, he is , and the Mickey Mouse 
Club is better and is more educational. 
~~LISHA : I agree with you, Jerry. 
ALL: I agree. 
Grade Four. 
The following is a sample of a discussion with a member of the 
group acting as a leader before any i nstruction had taken place. The 
progression from the third to the fourth grade in vocabulary and thought 
development is extremely noticeable . The topic is Planning What to 
Wear in a Play. 
LEADER: Today we are going to talk about how and what we are going 
to wear to the play. Let ' s start with our first month - July. 
J OAN: Wel l -- I think she could wear bathing suit, and sunglasses 
with a straw hat -- and -- you know -- the way she ' s supposed to 
sit in the chAir and everything like that. She could look like 
July. She could have a fan -- and bring a towel over her arm or 
something , as though she's just been in swimming . 
LEADER: Well -- some people don ' t go swimming in July. 
JOAN: Well - most everybody does . 
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JUDITH: Except sometimes people don ' t go every day. 
LEADER: I don ' t know if Judith wants to wear a bathi ng suit though. 
Do you? I think a sun dress will be better. 
JUDITH: Yes, I think it would be more in style with the other months . 
LEADER: You could wear shorts with a sleeveless blouse . 
JOAN: Yes. 
LEADER: With a sleeveless blouse and --
JOAN: Fan and --
LYDIA: Shorts or dungarees, or something . 
J UDY: No, dungarees are more for --
GAIL: You could wear shorts and a sleeveless blouse. 
LEADER: I like the idea of the dress . Does anyone have any sunglasses 
Judith could bGrrow? 
JUDY: I do . 
LEADER: Well -- why don't you bring them in, Judy, and Judith could 
wear them. A dress -- and maybe somebody has a straw hat or 
something. Does anybody have a straw hat? 
LYDIA: Well I think I can borrow one. I know a friend that might 
give me one. 
LEADER: Well - - maybe she could find a summer hat here. 
JUDY: Miss Allbee said she. had a nice fan that Judith could use . 
JOAN: But August is going to need a fan too. 
AN}~: Well - - Lydia could bring it for Augus t . 
LEADER: Well -- let's keep to July until we're finished it. Well, 
do you like the i dea , Judit~, of the sun dress with a sunbonnet? 
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JUDITH: Well -- I don ' t think I have a sunbonnet But I could get 
a summer hat. -- Either wear my straw hat --
LEADER: 11!ell she does want a sun dress . You can borrow one . 
JUDITH: Oh -- I could wear t he summer s kirt now. Thank you. 
LEADER: Now that we ' ve finisheddeciding what July ' s going to wear , 
let ' s go on to August. 
The emphasis in the following discussion is on being much more 
careful a bout interr upting one another . The pupils are planning a 
Valentine P,arty. 
LEADER: Today we are going to talk about what we ar e going to do for 
our Valentine Party. Does anyone have any suggestions? 
LYDIA : Well Linda -- I think we should have thr ee committees. One 
for the games we 're going to play -- and one for the r efreshments 





What about a cl ean- up? 
Yes, we could have a clean- up committee, too. 
That ' s very, very important. 
Yes , I think so. 
LYDIA : Well, we could have some people who can stay after school 
who wal k home, to do t hat -- clean up. 
AFl~OLD : But Bobby wal ks home , and he won ' t do it. 
JUDY : Can Judi th? 
JUDITH: I did it before . I think we ou~ht to have some differ ent 
people . 
LYDIA : Yes , but J udith - - you see you're the onl y one who ~ walk 
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home. 
JUDY: There are very few that walk. But then -- Steven Bernstein. 
JUDITH: Steven Bernstein. And a lot of people take the late bus you 
know. 
JUDY: If you don't wish to do it you don't have to . 
JUDITH: Well - - I don't mind -- but --
LEADER: What committees will we have? 
JOAN: The games - - and refreshments -- and that --
LEADER: Well - - let ' s start at the beginming. What are we going to do 











Are you sure that we need a game co~~ittee? 
Yes . 
Everybody wants to play in a game I think. 
Sure. 
Does anyone in this committee want to be on the game cow1ittee? 
I'd love to but I was on a committee last time. 
I was on the Decor ating Co~~ittee . 
So was I . 
I couldn't do much. 
Well - - I haven' t been on a committee yet but -- anyway - -
have you been on a co~~ttee Judy? 
JUDY : No . 
LEADER: Would you like to be on one of the committees? 
JUDY: Yes. 
LEADER: Want to be on games? 
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J UDY: No. 
LEADER: Well 
- - does anyone know who likes to pl ay games? 
CAROL: Yes. (uh) -- Most - Arnold. 
JUDI TH : I think most of the boys . 
LYDIA: Well - - a lot of people like to play games . 
LEADER: Well -- who said that they thought Arnold would like to be 
on one? 
JUDY: Carol. 
LEADER: Well , why don ' t we say Arnold can be on a game committee if 
he wants to . 
JOAN: And Bobby Smith , too. 
Am~E: Yes . 
LEADER: But we need all the people that we can for the clean- up 
committee, t hat walk. 
JUDY: Bobby Smith was on the committee last time. 
LEADER: Well -- some people have to do it again. 
As practice in the technique of discuss ion became more frequent, 
there was a much freer exchange of i deas among t he pupils . Note t ha t 
the leader keeps the topic constantly in view. The pupils are discuss-
ing 6omic Books versus Stor y Books . 
LEADER: I think I like comic books better than story books because I 
think the story books are too easy to read. 
LYDIA: The story books are so thick it takes you -- maybe a week --
if you are a poor reader. 
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ARNOLD: Not all storybooks are thick; some of them are veryr skinny. 
LEADER: Some story books have t hese crazy names - Ki ng of Siam -- any 
old way. 
J UDITH: Lydia, you said that -- that (uh) -- it takes a week to read 
them. Though I have a book that I rve had for two weeks. It 's 
l.'An Old-fashion~d Girl." It's not actually a story book -- but 
it ' s a book. And it ' s so interesting that it's held my i nterest 
for the two weeks . And I ' m only about half way t hrough with it. 
And I ' m going to keep it. 
LYDIA: Yes, but a comic book is i nteresting because -- well -- it' s 
over quickly but you get the idea of the thing . 
JUDITH: Yes , but if you like what it is saying very much, you might 
even be interested in reading it for a week. 
LEADER: My favorite comic book is - 11Blopdy. 11 
~~LA : Yes , I like Lassie comic books , too . 
LYDIA: They're just a story -- like some of the good cowboy comics . 
Theyi re just a story. 
LEADER: The comics I don ' t like are the cowboy comics. I don't like 
those. 
~~RLA: They're interestL~g. 
JUD!rH: No , I don ' t like them, either . 
~~OLD : I agree with that one . 
JUDITH: So do I . 
A~RLA : Well I have one good cowboy picture -- the -- t he cowboy comic 
book -- t he Lone Ranger. It was that movie they' re going to be 
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showing . 
JUDI TH: Well - - if - - if nearly everyone likes comic books so much, 
I wonder why we don't find them in the school library? At least 
the good ones. 
AP.lTOLD: Yeah. 
LINDA: I think the main reason is that -- that the -- the teacher s 
are afraid you ' re going to get too interested in your comic book 
and you're BOtl'gotng to read enough from the regular books that 
you should read in school . 
Jl .. RNOLD: I still wonder why you can' t get them at libraries. 
JUDITH: And they're not even in public libraries . 
LYDIA: Well some of them are . Just a fevv though. 
JUPITH: I ' ve never seen a comic book, and I ' ve - - I ' ve had a library 
cara for three or four years. 
ARNOLD: I haven ' t either . 
JUDITH: And I ' ve never seen a comic book in any library. 
LIYDti: 7lell -- up at our library the Milton Public Library - -
there are three comic books . 
MARLA: A branch - - or t he other one? 
LliNDA: The Milton Public . 
But that's all. 
I-YDIA: They( re awfully easy to 
~~: Yes they are . 
rip like. 
ARNOLD: Well -- once I went to the Boston Public Library in town. 
It was -- (uh) - - ve~nice . It has this -- it -- has a little 
child.ren ' s helpers - -who had to - -who had to find people with 
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a micro9hone. 
JUDITH: Well, -- what has that got to do with comic books? 
J.Jid you see any comic books when you went to that library? 
ARNOLD: I saw a couple . 
l'/IA..'R.LA: Well - - I think they do have some comic books in some places. 
~-DER : I only like the funny comic books. Some of the cowboy ones 
get ~ boring. 
AFU~OLD : Yeah because it's just action. There is no -- nothi ng funny 
about it . 
JUDITH: Well -- what do they have that story books don't have? 
LYDIA : Well they have this humorous type of thing . 
LE1: DER: Well one thing they don't have -- they don't have all the 
excitement tha t that comic books -- comic books have . 
Jl!:AP.LA: Yes, I think so . 
LEADER: I think more people like comic books than story books . 
LINDA : Well -- I don't like comic books better than story books or 
story books better than comic books . 
JUDITH: I don't think so Joan. I think at our age t hey do , but when 
they get a little bit older I don't t hi nk so . 
LINDA: Oh I don't think that is true . Our next- door neighbor bas 
one-hundred-fifty comic books. 
JUDITH: How old -- what do you mean now. .A woman~ 
LINDA: No -- he's a boy. He's eleven year old. 
AR110LD: That isn' t very old then. It means he's only in the sixth 
grade. 
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LIN~A: No he isn't . 
MA ..ltLA: Eleven or twelve'? 
LI~IDA: I don't know how old he is. 
ARNOLD: Then he is only beginning High School. 
LEADER: ~hen you get all through High School , after College, you don't 
want many comic books. 
:MARLA: No. 
LYDIA: My brother loves them. 
LINDA: My father likes comic books . 
MARLA : My mother thinks they ' re silly. 
JUDITli: So ' s my mother. And father. 
In this final discussion, good enunciation was stressed and an 
improved speech was noted. The leader kept the discussion moving and 
everyone kept to the subject. The topic of this discussion is 
Punishment. It is of interest to compare this final fourth grade 
discussion with the beginning first grade discussion which is on the 
same subject. 
LF~DER: If you break a rule, should you be punished? Who should 
say that - say what the 9unishment should be? 
JOAN: Well- I t hink you should get punished- because if you don't 
get punished you think - ''Well I can do anything . 11 You keep on 
saying that and - you break the rules and sometimes it might be 
serious and land up in jail. 
LEADER: Well what sort of a punishment do you think there should be? 
JOAN: Well I think - I t hink that you're supposed to stay in your 
77 
house and not watch television - or take away your bicycle for a 
week or - do something that they won ' t like . 
LYDIA: But what about at school Joan? 
JOJL~: Well , keen them in from recess . 
I.YDIA: Yes , but they tri·ed that and it didn ' t work. Everybody as 
soon as they got out again - they were just bad again. 
LEADER: Some people like to stay in though from recess . 
PAUL: Yes . 
JOAN: Yes . 
r~: Well keep them in ~ . Bump 's office , and let A~ . Bump talk 
to them. 
JOAN: I think that would be a good idea . 
JUDITH: Yes , I think so too . I agr ee with you because I - they may 
not mind staying in from recess but I think they would mind 
staying in !•1!r . Bump ' s office . 
MARlA: I thi nk so too. 
PAUL: I agree with you. 
LEADER: Do you think the teacher should talk it over with t he 
children, or the children should just talk i t over alone? 
J OAN: Well - I think the teacher should ~o it because the children, 
some children, act silly and -
LYDIA : I disagree with you Joan. The teacher could pick - oh five or 
six children that she kllew she could depend on - and - and have 
them decide what t he punishment was . 
JOAN: Well maybe you1 mright, Lydia, but I think the teacher should 
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be good - decide. 
PAUL: When I ' m bad in school my - my mother - uh - makes me stay in 
the house . Can't watch television. 
MARLA: What do you do? 
PAUL: I sit down - read probably - and do a lot of things for my 
mother. 
JOAN: She spank you, or anything like that? 
PAUL: Yes. 
J UDITH: So I - I disagree with you Lydia - when you said that a few 
children could make the rules . Last year in Miss ~.artin 1 s room 
the whole class would make the rules and then everyone had to 
abide by those rules. And we liked Miss Martin very much because 
she let us have a part in making the rules . And then we coul dn ' t 
say, nwell this isn1 t fair .n You made it so it must be fair. 
JOAN: I agree with you Judith, because that way if they break the 
law they are laws that they made. 
Il'tARLA : I disagree. Well - they would merely say: - 11Well, we didn 1 t 
make that ~ up ." Then we would be kinda lost. And if they 
broke it - it wouldn ' t be fair to anybody else. They made it up. 
JOAN: Well - I disagree, Marla and Judith. 
JUDITd: Well why do you disagree? 
J OAN: Well I think the teacher should do it because I t hink the 
teacher would get better i deas . 
LYDIA: Well - I think - (uh) - that the teacher shouldn ' t do it at 
all because - it's the children' s problem. The children that 
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are bad. 
LEADER: I disagree too . I think that the teacher should - because 
if the children had a part in doing it - some of them - like if -
like Judith said that the whole class did it - well - say someone 
didn ' t want this rule - and others did. 
JOAN: There are some children in this room though - they go crazy and 
s~mething - and make silly r ules. 
MARLA: Yes. 
JUDITH: That's right. 
LYDIA: So she would have to pick just a few children that she knew 
she could rely on. 
LEADER: But so - maybe other people don ' t like them. 
JOAN: Well maybe - that isn't fair for the other children because the 
other children would like to do that. She could only pick a 
f ew - and - other children were - were good and they ' d feel 
sorry because they don't have any job to do , or anything. They 
just have to do an extra part of work. 
LEADER: Well I t hink that the teacher should decide the punishment. 
PAUL: Well I think if the - (uh) - the children decide and the 
teacher writes - (uh) - them on the board - (uh) - they decide , 
and whoever gets the most votes - (uh} - (uh) - let that be the 
punishment. 
JOAN: Oh I don 't t hink that ' s right because - lots of people they 
pick on their friends - and - you know the way that is . 
PAUL: Well this isn't a f r iend. - This is a punishment. 
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LEADER: Well - see - like - some boys - say it was like - (uh) - you 
just have to stand against the wall - or something like that. 
And the easy ones - most - or the people that - don't like to be 
punished and all the bad people would- pick the - one ' s they 
don't like . 
J OAli : Well Paul - I meant - let's see - if Tommy Mc~~ckin or some-
body - someone's his friend I know - and so they have these very 
bad things . But one of them will probably be good. So - all the 
boys will pick the best one. He wouldn't have a very bad 
punishment. 
PAUL : Well - couldn' t we - (uh) make the rules at the beginning of 
the year? 
~DER: Well - the year is almost over now. 
J OAN: I know. But you could do it now. 
J UDITH: Well I think that the teacher, with her class - the 
teacher sort of guiding the class, - could - make the rules 
together at the beginning of t he year - or in the middle of the 
year or when they get around to it - and then stick to the rules. 
~UlBLA : Well I agree with you Judith. But the teacher works with the 
children. She could get her things done and - they 'd be 
obeying their rules - and - they wouldn ' t get anything that wasn' t 
good enough because the teacher would be helping them. 
JOAN: There are thirty- six children in our classroom and the 
teacher can' t keep an eye on all of them. So I think that -
the teacher by herself should do it. ' Cause - all the children -
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she can' t keep an eye on them- like say - somebody was fooling 
around and she couldn't look at anybody. Then she ' d say whoever 
that was - stop it~ Then somebody else would start to do it -
and there'd be just more commotion. 
~~ER: Well - I think - that the teacher is supposed to decide about 
the rules - should - should decide what punishment there should 
be if they do break the rules. 
LYDIA: Well I don't think that's fair because - when it is one of 
the chi ldren that broke t he rules. The teacher didn't break any 
rules . So why should she - have to se t the punishment? It 
takes up her time. 
M~RLA: I disagree with you Lydia because - if the children make up 
the punishment - they might do something that isn't hard enough 
that would really - t ake care of that. Well - say the 
teacher did it she could do something - that - (uh) really was 
a punishment like - say - somebody made t he rules up - and she 
said - well I 1m going to make this girl write this rule fifty 
times. A teacher might have said one hundred times. 
LYDIA: And yet it wouldn't be fair to. It wouldn't be really 
getting a lot of punishment if the children do it. 
JOAN: I think there should be three rules. Now - look say -
not running in the hall - lavatory and - outside in the recess 
yard. Ane then t here'll be three punishments . Now the wor st 
one - I think would be - talking back to the teacher and getting 
her mad. So the worst punishment should be given to it. 
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JUDITH: Yes. I think that's a good idea Joan. 
If.ARLA: I agree with you Joan. 
Two half hour tape recordings of these discussions are available 
at the School of Education library of Boston University. 
( 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to develop realistic samples of 
oral discussions in grades one through four which elementary teachers 
could use for comparing class progress at the beginning of the 
teaching of discussion, in the middle of teaching, and at the end of 
teaching. 
The following are conclusions of the st~dy: 
1. The development of skill i n oral discussion is a slow and 
continuous process. 
2. Skill i n discussion can be taught successfully to pupils in 
grades one through four. 
3. Through listening to the tape recorded discussions and 
evaluating them, the pupils developed skill more rapidly. 
4. The discussions were more successful when the topics were 
suitable to the interests and levels of the pupils. 
5. The check list was a guide for evaluating the discussions. 
6. At each gr ade level there was evidence of increasing skill 
and ability to participate in an oral discussion. 
7. In grade one it was necessary for the teacher to be a 
participant in all the discussions. 
8 . In grade two the teacher's role was less, but it was 
necessary at times to keep the discussion moving. However, with 
more teaching, she was needed only to hel p in s.ummarizing , or in 
drawing conclusions. 
9 . In grade three the group was able to carry on the discussion 
with little, and then, no aid f rom the teacher. Pupils were able to 
act as group leaders or chairmen. 
10. In grade four the pupils were able to carry on discussions 
without the teacher. The ideas were more complete , and the pupils ' 
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